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Dear colleagues: 
 
       The network among NNEST members has three main channels: Annual 
conventions, the newsletter, and the listserv.  We have tried all of them.  NNEST chair-
elect Lia D. Kamhi-Stein and I have already started preparing for our NNEST activities 
at TESOL 2001 in St. Louis.   I am excited at the idea that NNEST members can meet 
again to talk about our common interests, to share our stories, and to speculate the future 
of the caucus at the convention.  According to our plan, we will have our NNEST booth 
for three consecutive days, and we will have NNEST survey forms, NNEST mission 
statements, membership information, and highlights of NNEST events at the convention.  
We will have our annual NNEST caucus meeting at which we will announce the results 
of the NNEST newsletter editor election.  We will make the annual report, and deliver 
our future plan for discussion.  In this newsletter, you will find many other events 
organized by NNEST members at the forthcoming convention.  One of them, Energy 
Break, will feature a topical discussion “Empowering Nonnative Speakers in TESOL.” 
 
       Thanks to Keiko Samimy, the first issue of the newsletter (Vol. 2, No. 2) under her 
editorship turned out extremely impressive.  The new  
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Academic Publishing In Hong Kong: Challenges to NNS 
 

George Braine 
The Chinese University of Hong Kong 

 
       Any reader of leading journals in applied linguistics such as TESOL Quarterly, 
English for Specific Purposes Journal, System, and the Journal of Second Language 
Writing will be impressed by the number of publications that originate from Hong Kong. 
In fact, Hong Kong could only be behind the US and Britain in terms of the number of 
publications in our field. It’s even more surprising when one considers how small Hong 
Kong is, both in terms of population and the number of tertiary institutions. 
Nevertheless, Hong Kong does have certain advantages that could be the envy of the 
academic world. 
 
       Hong Kong is neither a country nor a territory, a so-called special administrative 
region of China with its own flag, official languages (including English), and legal and 
educational systems. It’s also the smallest place I’ve lived in, with nearly 7 million 
people crammed into less than 3,000 square kilometers. Hong Kong has eight 
universities, all funded by the government. Three of these institutions the University of 
Hong Kong, The Chinese University, and the HK University of Science and Technology 
 are ranked among the top 10 in Asia by Asiaweek magazine, ahead of any Australian 

See Academic Publishing,  p.  5 
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not have been able to finish this issue in a timely fashion.  
 
                             Keiko K. Samimy 
                             The Ohio State University 
                             Samimy.2@osu.edu 
                       

 From the Editor 
 
       In this issue, Jun Liu , caucus chair, reports many 
exciting NNEST related activities and plan for future 
TESOL conferences.  Thank you, Jun, for your excellent 
leadership as the chair of our caucus.  
  
       This issue includes two feature articles.  The first article 
is by our past chair, George Braine who discusses 
challenges to NNS in terms of academic publishing in Hong 
Kong.  The second feature article is by Anila Mema who 
shares her experience as an ITA and how her previous 
experience in her home country, Albania, has empowered 
her as a graduate assistant teacher for an  English 
composition class. 
 
       Suresh Canagarajah’s article is the second in a series of 
profiles of exemplary non-native-English-speaking 
professionals. Suresh shares his journey as a  highly 
successful professional at an American university. Our 
caucus members will be inspired by his accomplishments. 
Congratulations, Suresh. 
 
       Paul Matsuda’s article, “ My Credo as a NNES 
Professional”  is a nice addition to this issue. It contains 
helpful advice for future NNES professionals.  Than you, 
Paul. 
 
       In the “Reflections from the Classroom”, Seon-hwa Eun 
discusses challenges to NNS professionals in EFL context, 
and Megumi Abe shares her observations about hiring 
practices of native speakers of English in Japan. 
 
       Finally, we include a list of NNES related presentations 
and activities at TESOL 2001.  We look forward to seeing 
you there.  Thank you for your contributions and support.  
My special thanks to Seon-hwa  Eun without whom I would 

 
YOUR CONTRIBUTIONS 

 ARE  WELCOME! 
 

The NNEST Caucus invites your submissions to the 
newsletter in the form of articles, book reviews, reviews 

of TESOL 2001 sessions, and announcements!   
 

       Send materials electronically to Keiko Samimy at 
<Samimy.2@osu.edu>.  Mailing address:  Keiko Samimy, 333 
Arps Hall, 1945 N. High St., Ohio State University, Columbus, 
OH 43210.  The editor reserves the right to edit any materials 
submitted for publication in order to enhance clarity or style. 
 

See our web site for submission guidelines. 

       If you have just joined the caucus, or if it has been a 
while since your last visit, please come and check out our 
website. The NNEST Caucus Website provides the caucus 
members not only the useful information but also the 
opportunities to share concerns, resources and information. 
You can find the basic and background information on our 
caucus, including its goals and history, the list of officers, 
and information on the membership and NNEST Listserv, 
the caucus e-mail list. Information on up-coming 
conferences and events that are related to NNEST issues, 
resources for NNES teachers and researchers, and the call 

 
NNEST Caucus Website:  Visit and Contribute! 

http://curriculum.calstatela.edu/NNestCaucus 
Aya Matsuda, Webmaster 

University of New Hampshire 

for contribution to the NNEST Newsletter are all available on-
line. You can share your personal accounts on NNEST related 
issues or read others’ works on the “Voices” page. 

 
If you have something to contribute—resources, 

conference information, creative works, and so on—or if you 
have requests, suggestions, or questions, please feel free to 
contact me at <amatsuda@cisunix.unh.edu> or Aya Matsuda, 
Department of English, University of New Hampshire, 
Durham, NH 03824, USA. Your involvements in the 
website—as a reader or contributor—will be greatly 
appreciated.        



 
 

column “A Profile of an NNES” has empowered and 
inspired many of our NNEST members, and the amount of 
information as well as the number of contributors within 
this issue have made this newsletter outstanding.  With the 
continued support from our NNEST web master, Aya 
Matsuda, our NNEST website  is getting better and better.  
This site, which has the following items: Goals, history, 
officers, membership, newsletter, activities and events, 
resources and voices, is designed for our members.  We 
have had many visitors, and we are trying to make it more 
attractive and informative. 
 
       On our NNEST listserv, several important issues, such 
as NNEST job employment, and collaboration between 
NNEST and NEST, have been discussed.  While the 
participation rate could be better, I was encouraged by the 
direction it is heading towards, and with the increased 
participation from our NNEST members, this listserv will 
become one of the important forums for NNEST 
information exchanging and idea-sharing. 
    
       Encouraged and supported by George Braine, our 
NNEST past chair, we have made efforts in networking 
with TESOL board directors with regards to several 
pertinent NNEST-related issues.  One of them is to have a 
designated spot for NNEST and other caucuses at annual 
conventions to increase the visibility and stability.  This 
issue has been brought to the TESOL Board, and has been 
approved.  Another issue under negotiation is the caucus 
membership fee, which has created some problems in 
reaching out more people to join us.  One of our NNEST 
goals is to move NNEST to IS direction.  We are facing 
some difficulties, as those who express their interest in 
becoming NNEST members cannot join us as easily as we 
would like.  But I am confident that with our continued 
effort this issue will be resolved sooner. 
    
       I have heard a lot of good news from our NNEST-
affiliates over the past few months.  NNEST in Mexico 
TESOL is still alive and upcoming.  With the leadership of 
Lia, CATESOL will feature a special issue in CALTESOL 
Journal on NNEST, and Lia will be the guest editor.  
NNEST-related articles have been published in journals 
such as TESOL Quarterly, TESOL Journal, and Asian 
Journal of English Language Teaching.  Many conferences 
besides TESOL (e.g., CCCC, AAAL, and GURT) have 
accepted proposals on NNEST-related issues for 
presentation.  Many graduate students, both Nonnative and 
Native English speakers, have joined us in doing NNEST-
related research with the guidance of NNEST leaders.  
Some graduate programs, such as the one at Ohio State, 
continue offering on NNEST topical seminars. 
    
       As the result of NNEST activities and publicity, 
several TESOL IS leaders (e.g., Foreign Language 
Education, and Teacher Education) have contacted us for 
arranging joint activities.  We are in the process of 

To subscribe, type the following in the TO section 
of the header: 

subscribe-nnest-l@lyris.tesol.edu 
 

In the BODY section type: 
  subscribe nnest-l <your name>. 

 
The list processor will acknowledge the subscription 

and give you a password.  If you don’t receive an 
answer, please contact Jun Liu at  

junliu@u.arizona.edu   

Announcing the NNEST Member Listserv 
Your opportunity to keep in touch    
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Would you like to be the new editor of The NNEST 
Newsletter for the year 2001?    Here is a list of the 
editor’s responsibilities: 
 
• Edit two issues of the newsletter 
• Encourage and seek submissions relevant to 

interests of the Caucus members 
• Serve as member of the NNEST Steering 

Committee 
• Comply with all TESOL requirements for 

newsletters 
• Must be a member of the NNEST Caucus  
 
If you are interested, please contact Jun Liu at 
junliu@u.arizona.edu        

Newsletter Editor Wanted! 
Your Opportunity to Become Involved: 

A Letter from the Chair (continued from p. 1)  

planning some colloquia for TESOL 2002, and on-line 
discussion forums.  As you can see, NNEST is moving into a 
new phase, and we need your continued support and more 
involvement and suggestions to make each and every one of us 
proud of being NNEST.  Please come to our meeting, stop by 
our booth, and attend our NNEST events in St. Louis.  I look 
forward to meeting/seeing you all. 
 

Jun Liu 
University of Arizona 
junliu@u.arizona.edu   
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My Credo as an NNES Professional 

Chair-Elect 
Paul Kei Matsuda  
Miami University    

        
       I recently received an email message from a fellow 
NNES professional who is just beginning her career as a  
Ph. D student. She asked, among other things: “As an NNES 
professional, is there any advice for a first-year doctoral 
student, particularly a non-native speaker like me?” Quite 
naturally, I began to think about my own experience as an 
NNES graduate student, and came up with a list of beliefs 
that, in my opinion, helped me thrive—not just survive—as a 
graduate student in a field that has traditionally been 
dominated by native English speakers. Here is the list: 
 
Be confident. In my first year as a Ph.D student, one of the 
senior graduate students told me (and a number of other NES 
students) that being accepted into a Ph.D program is in itself 
quite an accomplishment. “It means someone thought you 
had a potential to become successful,” he said. That gave all 
of us a great deal of confidence. I was even more encouraged 
when I thought about the fact that I was admitted to the 
program regardless of my being an NNES.  
 
Find a role model. Until I began my M.A. studies, I resisted 
the notion of role model because, perhaps out of my own 
insecurity, I saw others in similar circumstances to be my 
competitors. I tended to focus on the differences rather than 
similarities and refused to learn from others. During the first 
year of my MA studies, however, I met a faculty member 
from China, who became my mentor and my role model. 
Once I learned to accept him as my role model, it became 
easier for me to cope with difficult situations and to ask for 
help when I needed. Now I am always looking for more 
people who have qualities that I want to emulate. 
 
Work hard. Going through a Ph.D program takes hard work 
regardless of one’s linguistic or cultural background, but this 
is especially true for NNES professionals who may have to 
work even harder to achieve the same result. I made a 
conscious effort to start earlier, to read more widely and to 
revise my work more often than my NES colleagues did. One 
thing I was determined not to do was to use my being NNES 
as an excuse. Why should I be allowed to if I wanted other 
people to take NNES professionals seriously?  
 
Be visible. Although NNESs have unique strengths and can 
do just as well as—if not better than—NESs, people will not 
recognize it unless we make it known to people around us. I 
tried to be visible in my department by attending talks, 
meetings and social events. I also tried to be active in 
organizing discussion groups and workshops for other  

 
graduate students and participating in panel presentations. At the 
professional level, I tried to present at various conferences and to 
volunteer for committees not just for the vita line but also because 
it helped me establish my presence in the field.  
 
Act professionally. The biggest and most important transition 
from being a student and being a professional did not take place 
when I got my first tenure-track job. Rather, it started when I 
stopped thinking of myself as “just a graduate student” and started 
seeing myself as a member of the profession who can make 
valuable contributions. Some people do have preconceived 
notions of what an NNES graduate student can or cannot do, but 
if we don’t believe in ourselves, who will? Graduate school may 
be the final stage of schooling, but it is also the beginning of a 
professional career. 
 
I don’t claim to have found all the answers, but these are some of 
the beliefs that kept me going. Obviously, they may apply to any 
graduate students and not just NNES students, but I do believe 
NNESs need to make a concerted effort in these and many other 
areas in order to be successful. It is important to establish a habit 
of excellence so people can and will think that NNSs are strong 
individuals who can be counted on.  
 

Paul Kei Matsuda is Assistant Professor of English at Miami 
University, where he teaches undergraduate and graduate courses 
in composition, rhetoric and linguistics. A native speaker of 
Japanese, Paul’s research interests include second language 
writing, written discourse analysis and teacher education. 

Vist the NNEST Caucus  
Website at: 

 
http://curriculum.calstatela.edu/NNestCaucus 



university. In the case of applied linguistics, Hong 
Kong is also home to some of the best known names 
in the field. Where else would you find the likes of 
David Nunan, Chris Candlin, Bill Littlewood, Liz 
Hamp-Lyons, John Flowerdew, Vijay Bhatia, and Ken 
Hyland within  a radius of a few kilometers? And Jack 
Richards, Kathi Bailey, Lyle Bachman, and Martha 
Pennington have also taught in Hong Kong till 
recently. What all these luminaries have in common is 
that they are expatriates, mainly of Anglo-American 
origin. 
 
       In addition to the presence of well known 
scholars, Hong Kong is also richly endowed in terms 
of generous research grants available at the faculty, 
university, and government levels. This academic 
year, for instance, the government has awarded HK
$368 million (that is, more than US$46 million) to the 
universities for research. At The Chinese University 
of Hong Kong, for instance, 148 projects submitted by 
researchers were funded to the tune of HK$85 million. 
The government also gave HK$66 million directly to 
the universities to fund internal research projects. The 
Quality Education Fund, another government fund 
worth HK$5 billion, also supports many expensive 
research projects. A colleague of mine is part of a 
team that was awarded HK$22 million for a 
neurolinguistics project. 
        
       Despite the presence of first-rate scholars and the 
tremendous financial and scholarly support (the 
academic libraries in Hong Kong are second to none 
in terms of their collections, subscriptions to 
periodicals, and access to electronic resources), Philip 
Altbach, the noted Professor of Higher Education at 
Boston College and the coeditor of From Dependence 
to Autonomy: The Rise of Asian Universities (1989), 
argues that the administrators “who run Hong Kong’s 
higher education system have placed Hong Kong 
scholars and scientists in an unfortunate 
straitjacket” (1997, p. 10). How are these scholars 
straitjacketed? Hong Kong academics are under great 
pressure to publish in international refereed journals, 
which, according to Altbach, may not be interested in 
what they have to say. Altbach cites a recent survey 
which found that American and British scholars were 
the least internationally minded, as a result of which it 
is quite difficult for scholars in other parts of the 
world to gain acceptance in western publications. And 
these local academics face the added challenge of 
being non-native speakers of English. 
        
       Every three years, all Hong Kong universities 
participate in a Research Assessment Exercise (RAE), 
which evaluates the “research output” of universities, 
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faculties, and academic departments. The main criterion 
for the assessment is the quality of publications by the 
academic staff. About 10% of the funding that trickles 
down to individual academic departments is determined by 
the research output. Publications are ranked into four 
categories that the Carnegie Foundation has defined: 
Scholarship of Discovery (the highest rank), Scholarship 
of Integration, Scholarship of Application, and Scholarship 
of Teaching. A teacher is considered “research active” if 
he/she has one publication of the top rank or three 
publications of the second rank. Academic journals and 
publishers are also ranked according to prestige.   
 
       Because funding is closely connected to the research 
output, a tremendous amount of pressure is exerted from 
the highest level of each university, and from the Faculty 
Deans and Department heads, on every academic. 
Probably as a result of this pressure, 82% of Cantonese-
speaker Hong Kong academics surveyed by Flowerdew 
(1999a) stated that publication in refereed international 
(Anglo-American) journals was their priority. 
 
       However, a close scrutiny of journal articles in applied 
linguistics by Hong Kong authors reveals that the majority 
of these articles are authored by expatriate scholars, many 
if them named earlier in this article, who are mainly of 
British or North American origin. In fact, I will not be 
surprised if readers have difficulty in naming a single non-
expatriate Hong Kong scholar in the field of applied 
linguistics. What could be the reasons for this great 
imbalance, especially in a context which was a British 
colony till recently, where English remains one of the two 
official languages, and where English has been taught as a 
second language for about 150 years?  
 
       Flowerdew’s (1999a) survey included 585 academics 
from science, engineering, social sciences, medicine, arts/
humanities, business, education, and communication from 
six Hong Kong universities. Sixty-eight percent of these 
academics believed that they were at a disadvantage when 
writing for publication in English. Of this number, 51% 
had “technical problems” with English, 29% thought 
editors and reviewers were prejudiced, 14% had problems 
with organization, and 11% thought they lacked innovative 
thinking. Sixty-seven percent of the publications in 
refereed journals by these academics were collaborative: 
32% with doctoral supervisors, 23% with overseas 
colleagues, 21% with peers, and 7% with senior 
colleagues. Half the collaborations were with native 
speakers of English. 
 
       Flowerdew (1999b) also interviewed a smaller group 
of 26 academics and found startling differences between 
his survey and interview results. All the academics who 
were interviewed believed that they were disadvantaged 
when writing for publication in English, compared to the 

See Academic Publishing,  continued on p. 6 
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68% of the survey sample that had made the same claim. 
They claimed be disadvantaged in having less facility of 
expression, taking longer to write, possessing a limited 
vocabulary, being less capable of making claims for their 
research with the appropriate amount of force, being less 
capable of writing quantitative articles, having to cope 
with L1 interventions in the composing process, and 
being able to write only in a simple style. These 
academics also found that the introduction and discussion 
sections of articles to be the most problematic. 
 
       In my opinion, part of the problem is due to how 
writing was, and is, taught in Hong Kong. At least at the 
primary and secondary schools, the teaching of writing 
appears to be frozen in the practices of the 1960s. Hong 
Kong is not, in Kachru’s terms, a country within the 
expanding circle; it isn’t Korea, or Japan, or Taiwan, 
where English had no deeply-entrenched, colonial roots. 
In Hong Kong, English was the main language of 
government and commerce under British colonial rule for 
more than 150 years. Since the hand over to China in 
1997, English continues as an official language. In public 
and private schools, English is taught by local as well as 
expatriates teachers who are mainly from Britain, 
Australia, and the US. But sadly, primary and secondary 
teachers still focus on form, using outdated practices such 
as pattern drills, copying from textbooks, and filling in 
the blank exercises. Peer feedback is hardly used in 
schools. Most writing is done in class, and teachers 
usually provided feedback only on grammar. And the 
emphasis on examinations leaves little time for the much 
writing instruction anyway. Accordingly, local scholars 
may have received little or no instruction in writing in 
secondary school. Even if they completed graduate 
studies in Anglo-American universities, there is little 
likelihood of them having received instruction or training 
in academic writing. Bridgeman and Carlson (1983), who 
studied the writing needs of graduate students at North 
American universities, quoted chemical engineering 
teachers who claimed that “it is possible to survive 
[graduate school] with almost no writing skills” (p. 118), 
and, in general,  “many foreign students [in 
engineering] . . . ha[d] their dissertations written for 
them” (p. 24). A study conducted by Jenkins, Jordan, and 
Weiland (1993) at six North American engineering 
faculties with a high enrollment of foreign students 
revealed that the teachers make little effort to ensure that 
students wrote regularly. The teachers also claimed that 
they wrote about 25% of the theses and dissertations of 
their foreign students. 
 
       Will non-native speaker scholars in Hong Kong 
begin to dominate academic publishing?  The status of 
English in post-1997 Hong Kong (the year it was handed 
over to China) is crucial here. There is no doubt that the 
government wants to promote English, because English is 
the key to maintaining Hong Kong’s position as an 

international business center, and its rivalry to Singapore and 
emerging cities in China such as Beijing and Shanghai. But, there 
are factors that work against the promotion of English in Hong 
Kong. The medium of instruction in schools is a case in point. 
English was the medium of instruction in secondary schools till 
recently, but students had difficulty in learning in a second 
language, and there was a shortage of teachers trained to teach 
various subjects in English. As a result, the government recently 
made Cantonese the medium of instruction in most secondary 
schools. In addition, Cantonese is slowly replacing English in 
government and the law, too. 
 
        With the use of English declining in all aspects of society, 
future Hong Kong academics are going to be exposed to even less 
English. Further, doctoral degrees in almost all disciplines are 
available in Hong Kong, which means that fewer academics will 
be going abroad for terminal degrees, thereby lessening the 
opportunities for collaborative research and publications with 
doctoral supervisors and overseas colleagues. Hence, I cannot be 
optimistic of the future place of non-native scholars in academic 
publishing. 
 
        Is there a moral, a lesson, in this for other non-native speaker 
applied linguists? Perhaps the situation in Hong Kong is unique. 
Expatriates, other than volunteers in NGOs, are attracted by 
financial benefits and other perks. In this aspect, with a per capita 
income of US$24,000 (the fifth highest in the world), low taxes, a 
cosmopolitan environment, and perks such as generous housing 
allowances as well as attractive educational allowances for 
children, Hong Kong is a magnet to the best among expatriate 
scholars. And, they, in turn, will dominate the academic 
publishing. But a similar situation may exist in other prosperous 
Asian countries such as Japan, South Korea, and Singapore, and 
to a lesser extent in Thailand and Malaysia. In essence, the 
challenges to non-native speakers in academia are apparent at 
every level in every context, and the case of Hong Kong is 
another example of this manifestation. 
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       On the first day of class and 
as the semester progressed, I did 
not feel nervous or lack of confi-
dence, or question my entitlement 
to be in front of my native Eng-
lish-speaking students in fresh-

man composition just because English was not my first lan-
guage. Neither did I perceive my role as a teacher to be chal-
lenged or threatened by the fact that I was going to teach in a 
language that I had learned instead of acquired as a first lan-
guage. Instead, I entered the classroom with excitement about 
meeting my new students thinking how my students will benefit 
from my class. Having taught for at least four years in different 
institutional settings in my home country, Albania, I could re-
member experiencing similar excitement and consideration 
every time I stood in front of a class. So, even in a totally dif-
ferent educational setting, facing my students for the first time, 
I experienced exactly the same feelings -- I was just being a 
teacher. Training and support by the educational institution, my 
previous teaching experience, the wealth of my cultural and 
educational background as well as my pursuit and motivation to 
get acquainted with and fit in the host culture serve as the main 
sources of my rewarding confidence. 
 
       After one year of experiencing and benefiting from the 
education at English Language/Linguistics graduate program, 
the Graduate Teaching Assistantship position at the University 
of Arizona struck me in the beginning as a wonderful opportu-
nity since it promised to enrich my teaching experience. It was 
not until I attended the orientation organized by the English De-
partment that I began thinking of the multiple dimensions of 
this "wonderful opportunity" in light of teaching composition. 
Since I had no previous experience in teaching writing, and my 
educational background did not provide me with any specific 
theory or training in teaching this subject, I became concerned 
with how I could best understand the goals of this subject and 
be able to transfer them into my own teaching philosophy and 
decisions in syllabus-making for this class. This orientation 
served as a catalyst for some of the pedagogical modifications 
or innovations that I would make part of my teaching.  
 
       The goal of the orientation is to prepare first year Graduate 
Assistant Teachers (GAT-s) with necessary guidelines for 
teaching composition according to the philosophy of the Eng-
lish department at the University of Arizona. All first year 
GAT-s, regardless of their nationality or experience in teaching 
in general or teaching of writing or related fields in particular, 
go through the same orientation. Such an initial training accli-
mates all composition instructors teaching forthe first time with 
the nature of the subject and the philosophy of the institution 
and provides us all with ample guidelines and tools to further 

research and prepare for our task. In this context, non-native 
speaker (NNS) GAT-s are not given special attention to any 
particular needs that stem from their linguistic, educational or 
cultural background. The institution treats NNS GAT-s as 
equal to their native speakers (NS) counterparts and are ex-
pected to benefit from same sources. This expectation did not 
strike me as unfair, neither did it create any hindrance in my 
keeping with the standards. On the contrary, I perceived this 
attitude as a message that we as NNS GATs are not being 
looked at as being deficient; instead, we are trusted with the 
teaching position based on the same criteria as our NS col-
leagues are. This also proves that we are considered by the 
English Department as equally qualified (or not qualified) to 
teach this subject. 
 
       The "sympathy" coming from all directions, be it from 
colleagues in the English department or my acquaintances, 
that it would be challenging for me to teach in my second 
language, made me more alert to the perception of NNS in-
structors' within the community. I found that I was neither 
discouraged nor offended by this "caring and sympathetic" 
behavior; instead, I used this awareness to be proactive in my 
classroom interaction as well as identify and develop 
strengths in myself that would compensate my language hesi-
tancy. Thus, I made an effort to initiate and encourage a few 
in-class discussions that would also touch on how the com-
munity perceives NS and NNS teachers and how my students' 
own perception fits this picture. Although these discussions 
could not be totally objective, my ambition was to encourage 
my students to bring their expectations and perceptions to the 
surface and think for themselves on how they were affected 
by instructors from different backgrounds. 
 
       In this demanding and rewarding pursuit to compensate 
for the lack of experience in teaching writing and my per-
ceived role as a NNS teacher, my previous teaching experi-
ence served as a stable ground for basing my numerous deci-
sions on both dealing with the dynamics of my classes and 
the specific nature of the subject. Comfort level, effective 
interaction strategies, timing, materials/topic selection, class 
activities, and so on, are teaching skills that come from teach-
ing experience and often translate across cultures and serve as 
an irreplaceable asset for both native and nonnative speaker 
teachers. I believe that successful teachers are characterized 
not only by passion for and dedication to their subject and 
their students, but also an obvious sense of confidence that 
often stems from careful preparation and experience in teach-
ing. I felt that the rewarding experience I’ve had teaching 
composition this semester was due mainly to my being able 



A Profile of an NNES Professional:  Suresh Canagarajah 

Baruch College of the City University of New York 

8 

his study. The paper on fish vendor discourse now appears in 
Multilingua ( Canagarajah 1995a). The ways in which local 
people use codeswitching to negotiate the Tamil-only policy 
of the de facto regime appears in Language in Society ( Cana-
garajah 1995b). 
 
       In a context where power, communication, and transporta-
tion had broken down, he couldn’t keep up with publishing or 
other academic developments. Divorced from his computer 
and books, which were still in luggage in the capital city, writ-
ing was not easy. Added to these difficulties were the preju-
dices of publishers when they get manuscripts from remote 
locations, in frayed paper, typed in old type writer ribbons. 
Suresh began saving the editorial correspondence, thinking to 
himself that he would write a paper about this injustice if he 
managed to come out alive from the civil war. This paper on 
the inequalities in academic publishing now appears as the 
lead article in Written Communication (Canagarajah 1996). 
After receiving enthusiastic feedback from other off-
networked scholars in many periphery communities, he has 
now published The Geopolitics of Academic Publishing and 
Knowledge Construction (U of Pittsburgh Press, forthcoming). 
 
       It must be said to the credit of TESOL that the then editor 
of TQ, Sandra Silberstein, was among the few publishers who 
adopted an impartial attitude to Suresh’s submission from 
“backward” Jaffna, providing a forum for his first major aca-
demic publication (Canagarajah 1993b). She then invited him 
to join a panel on critical pedagogy in the TESOL convention 
held in Baltimore. After the presentations, Suresh strayed into 
the Employment Clearinghouse. Seeing many faculty positions 
advertised there, he decided that he needed a break from the 
fighting in Sri Lanka! During the interviews he discovered that 
once someone has published in “elite” journals he/she enjoys 
certain advantages that transcend color, linguistic, and regional 
differences! Accepting a tenure track position in CUNY, he 
went back to UJ at the end of the convention to complete his 
teaching, pack his bags, and reach here for the Fall 1994 se-
mester. As fighting had further intensified meanwhile, he was 
forced to get transportation to the airport from boats operated 
by the Red Cross. He wasn’t embarrassed to pack one of the 
only two bags permitted each passenger with sociolinguistic 
audio tapes and ethnographic field notes.  
 
       Once in New York, he found his scholarly life suddenly 
transformed. Equipped with a computer, laser printer, and 
other technological gadgets in a wired office in Manhattan, his 
research and writing became far too easy to manage. His book 
Resisting Linguistic Imperialism in English Teaching 
(Canagarajah 1999), which has won the Modern Language 
Association’s award for the best book on “research in English 

       Suresh Canagarajah was born in Sri Lanka in the year of 
the first major outbreak of ethnic violence between the Tamil 
and Sinhala speaking communities there. This was a baptism 
of fire. As a member of the minority group-- Tamils-- he 
would grow up in a politically charged environment that 
would influence his research and teaching practice based on 
critical pedagogy. Furthermore, due to the nationalistic turn in 
the country, he didn’t have the option of being schooled in the 
English education system left behind by the British colonial 
administration. He would have all his education in the ver-
nacular. But because he went to a Christian missionary school, 
he had the possibility of studying English language and litera-
ture as a subject.  
 
       After majoring in English literature, he became a junior 
lecturer in the University of Jaffna (UJ) in 1984. Around this 
time the ethnic conflict had intensified and UJ became a  ha-
ven for mobilizing Tamil Marxist youth for armed struggle 
against the Sri Lankan state for autonomy. Suresh became at-
tracted to sociolinguistics for explaining the linguistic and cul-
tural conflicts in his society. When he came to United States 
soon thereafter on study leave granted by UJ, he enrolled in 
the very interdisciplinary applied linguistics program at the 
University of Texas at Austin. Since he found that he couldn’t 
go back home to gather sociolinguistic data due to visa restric-
tions, he turned his attention to another minority group in the 
US that he was very interested in--the African American stu-
dents. During vacations, bored in the university towns far 
away from home, he had volunteered as a social worker in in-
ner-city rehabilitation programs in Los Angeles, South Bronx, 
and Washington DC. This experience had acquainted him with 
the discourses and concerns of the African American commu-
nity. His dissertation on the challenges for Black students in 
acquiring academic literacy has been disseminated in many 
composition fora, including the College Composition and 
Communication (see Canagarajah 1997). 
        
       Suresh rushed back to Sri Lanka on June 1 1990 at the 
expiration of his study leave, without waiting for his convoca-
tion. Within a week of his return, the worst ever fighting be-
tween militants and the state broke out, resulting in the estab-
lishment of a de facto Tamil state in Jaffna. With the univer-
sity closed and constant imposition of curfews, the only pro-
ductive activity he did at that time was to go to the village 
market in the mornings to shop for food. On some of these vis-
its he found the strategic ways in which local fish vendors 
were codeswitching between English and Tamil to sell their 
catch. Observing and recording their conversation, he devel-
oped an interest in codeswitching behavior. Whenever he man-
aged to come out of the bunker during the brief respites from 
government aerial bombing raids, he composed the results of 

This is the second in a series of profiles of exemplary nonnative-English-speaking professionals. 
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The Sources of Confidences, continued from p.7 

to benefit from both such dedication and experience. 
 
       Teaching in an American university, not only was I able 
to rely on my intuition as a teacher, but I was also aided by the 
wealth of cultural experience that I bore with me. My being a 
member of a "foreign" culture presents my students with the 
opportunity to learn something new. All the experiences that 
the teacher brings to the class help to interest students and en-
gage them in their learning as well as serve as a tool for equal 
sharing and interaction. During the discussion of an essay on 
the differences between the European and American educa-
tional system, my students were enthusiastic to contribute their 
experience with the education here and asked me curious ques-
tions on the European education system. I used my own ex-
perience to illustrate the competitiveness of enrollment in the 
Albanian universities, and to show how honored I considered 
myself for being selected as a Fulbright scholar among many 
other deserving applicants. I also make a point to acknowledge 
and illustrate to my students that they help me enrich my Eng-
lish vocabulary with new colloquial phrases and that they can 
use my knowledge in grammar as a resource to build on their 
language awareness. Such a sharing benefits equally both my 
students and myself and serves as a tool to develop apprecia-
tion, respect and eventually bridge the psychological distance 
between a NNS teacher and his/her students. 
        
       As I share with you the sources of my success of teaching 
at the University of Arizona, I realize that such sources 
strengthen with every passing day of teaching and living in the 
host country. I also expect to encounter new sources along 
with teaching new students and reflecting on the past experi-
ences. As a NNS teacher, I am thrilled at the promise of learn-
ing new things everyday and enriching my teaching not only 
by accumulating experience, but also by identifying sources 
that make me a better teacher.  
 
Anila Mema graduated from the University of Tirana, Albania 
majoring in English. Currently, she is a MA student in the 
English language/ Linguistics Program at U. of Arizona.  

language teaching, composition, and rhetoric,” couldn’t have 
been published without these facilities. A college with a di-
verse student population is a bonus, inspiring further cross cul-
tural comparisons. His forthcoming Critical Writing in ESOL 
(U Michigan Press) delves into literacy challenges of minority 
students. He has won grants from NEH, NCTE, and other or-
ganizations which have enabled him to gather more sophisti-
cated data (compared to the low-tech and low-capital research 
he conducted at UJ). He has been recently shuttling between 
London, Los Angeles, and Toronto on diverse research grants 
to compare how the policies of these three different English-
dominant host communities influence the bilingual life of 
Asian immigrants here. When he is not traveling, he teaches 
ESL, academic writing, and postcolonial literature at Baruch 
College. 
 
       Tenured, prematurely promoted to Associate Professor, 
and awarded the Feliks Gross Endowment award (1999) for 
the outstanding junior faculty member from all the colleges in 
the CUNY system, Suresh has now moved to the bucolic sub-
urbs in New Jersey to enjoy some of the comforts of middle 
class living. Far from Jaffna, he has also given up the extreme 
versions of Marxism he used to spout before (as one will find 
in his early Forum piece in TQ--Canagarajah 1993a). These 
days he dabbles in versions of Rortian pragmatism, Geertzian 
constructivism, and Bakhtinian hybridity. Seated in the peace-
ful Jersey shore under the setting sun, he sometimes wonders 
whether the recent changes in his scholarly life would become 
a liability for his critical pedagogy. 
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NNEST Caucus : Scheduled EventsNNEST Caucus : Scheduled EventsNNEST Caucus : Scheduled EventsNNEST Caucus : Scheduled Events    
TESOL Convention 2001 (February 27 –march 3, 2001: St. Louis) 

Feb 28, Wednesday      

9:00am-5:00pm The NNEST Caucus Booth (Contact Jun Liu if you are interested in attending the 
booth) 

 

9:30am-10:15am The dual identity of nonnative teachers (#4692) Room 228 

March 1, Thursday       

9:00am-5:00pm The NNEST Caucus Booth  

8:30am-10: 15am Critical issues in nonnative speaker teacher education (#3641) Room 132 

8:30am-11: 15am NS teachers versus NNS teachers abroad (#1003) Room 221 

1:00-2:45 pm Reconceptualizing teacher/researcher relationship through collaborative dialogues, Elsa 
Auerbach, Rosie Maum 

Room 131 

3:00-3:45pm Energy Break #52 (Ticket required-$7.50, A light, energizing snack will be available) 
"Empowering Nonnative Speakers in TESOL" Let by Jun Liu, NNEST Chair 

Room 260 

5:00-7:00pm The Caucus Open Meeting  

March 2, Friday      

9:00am-5:00pm The NNEST Caucus Booth  

8:30am-10:15am Workshop: Initiating nonnative speakers to academic publishing (#3141) Goerge 
Braine, Paul Kei Matsuda 

Room 150 

9:30am-10:15am Needs perceptions of NNS MATESOL students (#5055) Room 228 

9:30am-11:15am NNS teachers-in-preparation in practicum courses (#3599) Room 131 

3:00-4:45pm Chinese TESOLers' Centripetal Participation in Scholarly Publication Hao Sun, Hong-
guang Ying, Wei Zhu, Jun Liu, Dilin Liu 

Room 229 

March 3, Saturday      

8:30am-9:15am Training NNS instructors to be innovators abroad (#3367) Room 228 

8:55am-9:15am NNS teachers in ESOL programs (#8080) Room 122 

9:30am-10:15am Transitioning from EFL learner to language teacher (#4985) Room 267 

3:00pm-3:20pm Investigating international MATESL students' English proficiency (#8086) Room 122 

       Recently, many professionals in the field of ELT (English Language Teaching) have advocated the issue of non-native 
speaker professionals. As a non-native English speaking teacher myself, I have often asked what it means for me as well for my 
future profession. I found, first of all, that I have accepted consciously or unconsciously the discourse supporting language teach-
ing approaches based on native English speakers, thus necessarily neglect non-native English speakers and their concerns. His-
torically, most English language teaching methodologies, theories, and practices have been originated from the center countries 
based on native speaker models, but those have been taken for granted by most English classrooms all over the world without 
critical examinations of local classroom contexts (Cook, 1999). For instance, Communicative Language Teaching (CLT) has 
been regarded as one of the most fundamental concepts for language teaching in the world. Despite of its popularity, current re-
search findings indicate that CLT in EFL countries have been generally difficult to implement (Li, 1998). Needless to say, those 
studies have raised an urgent task for NNESTs to critically review their teaching practice and find workable teaching approaches 
which are responsive to their own classroom contexts, rather than simply accepting difficulties in implementing imported lan-
guage teaching approaches from other contexts. 

Challenges to NNS Professionals: Seon-hwa Eun 
The Ohio State University 
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       NNESTs have been challenged by the prejudice about their ability to teach English and their credibility as professionals. As 
a result, although most English teaching has been done by NNS teachers in EFL contexts, many of them have been unsure about 
their quality as capable English teachers, and the lack of confidence has interfered with their efforts to build their profession in a 
constructive way. It is, then, important to engage in struggles to change both circumstances and perceptions surrounding NNEST 
professions. Furthermore, although a growing number of NNS students have graduated from MA or Ph.D programs in the United 
States, there has been little effort to provide appropriate courses for them (Liu, 1999). As a result, most NNS students return to 
their home countries with many concepts, methods, and theories, which might not be relevant to their needs or interests for teach-
ing English in their classroom contexts.  
 
       Cummins (1986) proposed the concept of ‘pedagogy of possibility’ in which educators should expand their educational prac-
tice and purpose to contribute to educational justice by acknowledging the cultural and ideological frames that limit their lives 
and professions. One of ways to challenge the disempowering discourse in the field, I think, is to encourage NNESTs to construct 
their own professions by raising critical reflections on their teaching practice. It will lead critical actions for creating new possi-
bility liberating their teaching practice from dominant discourse originated from the center countries, thus place their professions 
at the center rather than at the periphery (Brutt-Griffler & Samimy, 1999).  
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Reflections on Hiring Native English Speaking Teachers (NESTs) as Assistant  
Language Teachers (ALTs) in Japan: Megumi Abe 

 The Ohio State University 

       In the 1980s, the Japanese Ministry of Education found it necessary for junior and high school students to improve their Eng-
lish communication skills so that they could participate in the international society that our world has increasingly become.  In 
order to enrich English education in Japanese junior and senior high schools, the Ministry of Education integrated Savignon’s 
(1983) concept of “Bringing the L2 Community” into the English classroom (Wada, 1997, p. 194) by “importing” native speak-
ers of English to Japan as Assistant Language Teachers (ALTs).   Hence, the Japan Exchange and Teaching (JET) Programme 
was established to expose the Japanese students to oral English in class and increase their cultural awareness.  
 
       In 1987, when the JET Programme was first  implemented, the number of native EFL speaking teachers was less than 1,000.  
This number has been growing in the last decade.  While there are no isolated figures for the number of native speakers of Eng-
lish alone, the number of ALTs in Japan has risen to approximately 6,000, by the year 2000 (http://www.mofa.go.jp/j_info/visit/
jet/index.html).  
 
       As the number of NESTs increases as ALTs in Japan, the existing hiring practice  needs to be closely examined. First, one of 
the current requirements for ALTs is that they hold a bachelor’s degree which can be in any field.  In addition, they are not re-
quired to have a teaching certificate to teach at the secondary level or any teaching experience.  These rather lax requirements set 
by the Japanese Ministry of Education for ALTs can imply that any native speaker can teach English without proper educational 
degrees or pre-service training. Although ALTs are only meant to be “assistant” teachers, we need to raise the qualification re-
quirements for ALTs so that they are better equipped in the classroom to team teach with NNESTs and to better serve students’ 
needs. When NNESTs and NESTs have more or less similar qualifications as language educations, they can truly be partners in 
the classroom and will be able to compensate for each others’ weaknesses. 
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